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Abstract 
Knowledge of a foreign language helps 
people from different cultures exchange 
experiences, expertise, and ideas world-
wide. It is considered a valuable asset in 
the professional field and may be highly 
useful in personal life. Foreign language 
classroom anxiety is a phenomenon asso-
ciated with fear and nervousness that 
occurs in a language learning context. 
Foreign language classroom anxiety 
often leads to a decrease in overall 
process efficiency, motivation loss, and 
avoidance of language practice. The aim 
of this study is to investigate, whether 
Big Five personality traits contribute to 
foreign language classroom anxiety. Four 
hundred and fifty-two foreign language 
learners aged between 16 and 70 partici-
pated in the study. Participants were 
given а Big Five personality inventory to 
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Резюме 
Знание иностранного языка помогает людям из 
разных культур обмениваться опытом, делить-
ся экспертизой и идеями по всему миру. 
Способность говорить на иностранном языке 
является конкурентным преимуществом как в 
профессиональной, так и частной жизни. 
Языковая тревожность — это страх и нервоз-
ность, которые возникают в контексте изуче-
ния иностранного языка. Зачастую языковая 
тревожность способствует снижению эффек-
тивности процесса, потере мотивации и избега-
нию практики иностранного языка. Цель 
настоящего исследования — выявить, суще-
ствует ли влияние личностных черт «Большой 
пятерки» на формирование языковой тревож-
ности. В исследовании приняли участие 452 
человека в возрасте от 16 до 70 лет, которые 
изучают различные иностранные языки. 
Участникам были предложены краткая версия 
опросника личностных черт «Большая пятерка» 
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для оценки уровня экстраверсии, доброжела-
тельности, добросовестности, нейротизма и 
открытости новому опыту, а также шкала тре-
вожности на занятиях иностранным языком 
для оценки их языковой тревожности, которая 
состоит из таких компонентов, как тестовая 
тревожность, боязнь негативной оценки, а 
также коммуникативное восприятие. В каче-
стве метода анализа данных была выбрана 
линейная регрессия. Результаты показали, что 
нейротизм позитивно влияет на боязнь нега-
тивной оценки, коммуникационное восприятие 
и тестовую тревожность. Экстраверсия нега-
тивно влияет на боязнь негативной оценки, 
коммуникативное восприятие и тестовую тре-
вожность. Открытость также негативно влияет 
все три компонента языковой тревожности. 
Полученные результаты позволяют сформули-
ровать вывод о необходимости учитывать лич-
ностные черты обучающихся в процессе изуче-
ния иностранных языков с целью снизить уро-
вень языковой тревожности.  
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assess their personality traits (extraver-
sion, agreeableness, conscientiousness, 
neuroticism, and openness to new experi-
ence), and a foreign language classroom 
anxiety scale which measures the follow-
ing components: test anxiety, fear of neg-
ative evaluation, and communication 
apprehension. Linear regression was used 
as an analysis method. The results 
revealed that neuroticism positively pre-
dicted fear of negative evaluation, com-
munication apprehension, and test anxi-
ety. Extraversion negatively predicted 
fear of negative evaluation, communica-
tion apprehension, and test anxiety. 
Openness to experience also negatively 
predicted all three foreign language anxi-
ety components. The results of the study 
suggest that knowledge of learners’ Big 
Five personality traits may decrease the 
levels of foreign language anxiety in a 
classroom. 
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Nowadays, it is impossible to underestimate the importance of foreign lan-
guages. People learn foreign languages at all ages. Immigrants, professional 
migrants, international students, and tourists must acquire languages different 
from their natives. People have various experiences learning a foreign language: for 
some people, it is easy and pleasant, but for many others, it is related to particular 
difficulties and stress. Many factors can account for difficult experiences with for-
eign language learning, cognitive, personal, social, cultural, emotional, etc. For 
example, according to Federmeier, Jongman, and Szewczyk (Federmeier et al., 
2020), language comprehension and production are the most complex cognitive 
skills. Perceiving information in a foreign language may be challenging and 
requires a cognitive effort. Social interaction can also facilitate or hinder language 
learning. It helps language learners to focus on specific words or phrases (Yu & 
Ballard, 2007) and may lead to maximizing the efficiency of learning a foreign lan-
guage or, on the other hand, produce some additional difficulties. Lastly, the 
National Standards for Foreign Language Education project (National Standards 
in Foreign Language Education Project, 1996) suggests that mastering a foreign 
language is closely connected to the knowledge of a cultural context. The 
American Council created this project on the Teaching of Foreign Languages, 
which includes French, German, Spanish, and Portuguese. These standards were 
developed for elementary and secondary school education and cover five goals of 
education. These five educational goals are communication skills, understanding 
the culture, interrelation of language and other areas of knowledge, comparing lan-
guage and culture, and practicing in multilingual communities.  

This emphasizes the role of the cultural factor in which language learning occurs. 
For example, a cross-cultural study (El-Zahhar & Hocevar, 1991) revealed that lan-
guage learners in the USA, Brazil, and Arab countries experienced high test anxiety 
due to the severe consequences of their exam performance on their career development. 
Another example of how the language itself may influence differences in the develop-
ment of language anxiety can be found in the study by Dewaele (2002). Individuals 
with low neuroticism reported lower levels of communicative anxiety in English, but 
the same individuals did not demonstrate this effect when learning French.  

One of the major obstacles in successful language learning appears to be anxiety 
experienced by learners. Foreign language anxiety (FLA) is a complex construct 
related to the sense of security, self-confidence (Spielberger et al., 1976), and lan-
guage achievement (Onwuegbuzie et al., 2000; Abbasova & Shavyrina, 2019). 
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Horwitz, Horwitz, and Cope (1986) defined foreign language anxiety (FLA) as “a 
distinct complex construct of self-perceptions, beliefs, feelings, and behaviors relat-
ed to classroom language learning arising from the uniqueness of the language 
learning process” (p. 126). There is evidence that fifty per cent of language learners 
suffer from FLA (Horwitz & Young, 1991). Our work aims to close the gap in 
understanding the nature of FLA and investigate the personality traits causing it. 

The theme of anxiety is discussed in the studies of behavioral theory, trait the-
ory, and social cognitive theory (McIlroy et al., 2000). Traditionally, anxiety is 
classified as trait and state anxiety (Spielberger, 1972). People with trait anxiety 
tend to think of different circumstances as a threat or danger, whereas state anxiety 
is linked to a specific emotional situation that is perceived as unpleasant (Lufi et 
al., 2004). In this classification, FLA appears to be a state of anxiety that occurs in 
a foreign language learning context. The state of FLA is associated with tension 
and fear during a language learning process (Šafranj & Zivlak, 2019). There is evi-
dence that individuals with general anxiety are much more likely to develop FLA 
(Shomoossi et al., 2009). FLA is accompanied by such physical symptoms as 
headache, stomachache, a racing heart, etc. (Šafranj & Zivlak, 2019). Experience of 
FLA among individuals varies depending on their motivation towards learning, the 
complexity of the tasks, and the consequences of their language performance 
(Humphreys & Revelle, 1984). That is, although anxiety appears to be one of the 
universal human conditions, the levels of FLA might differ among learners. 

FLA is usually perceived along three axes: fear of negative evaluation, test anx-
iety, and communication apprehension (Horwitz et al., 1986). The fear of negative 
evaluation is defined as “apprehension about others’ evaluations, avoidance of eval-
uative situations, and the expectations that others would evaluate oneself nega-
tively” (Watson & Friend, 1969, p. 449). Individuals experiencing fear of negative 
evaluation are likely to avoid situations that involve judgment. Horwitz and her 
colleagues suggested that the fear of negative evaluation can be triggered by the 
high language proficiency of a teacher and/or classmates. 

Test anxiety also appears to be a common state among foreign language learners 
that occurs in the context of examination. There is evidence that 30% of all learners 
experience different levels of test anxiety (Shaked, 1996). Text anxiety influences 
learners’ performance during exams, although their knowledge may be sufficient to 
succeed. Smyth (1995) suggested that test anxiety becomes extreme, especially 
among adults whose language test results impact their career opportunities. 
Interestingly, test anxiety does not only occur during nationwide exams; midterm 
or final university exams may be the reason for test anxiety (Asmali, 2017). 
Irrespective of the type of an examination, some additional factors contribute to 
the development of test anxiety. These are personality traits, learners’ capabilities, 
and psychological and social characteristics (Gregersen & Horwitz, 2002).  

Communication apprehension is a person’s fear of engaging in a conversation 
due to poor communication skills. However, this person can communicate her or 
his ideas freely in a native language (Aydın, 2008). Young (1991) suggested that 
learners prefer not to participate in various language-related activities because 
they fear making mistakes in a foreign language. Price (1991) reported fear of 
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wrong pronunciation as the primary source of language anxiety. Koch and Terrell 
(1991) also argued that language students are most afraid of speaking in front of 
their peers. 

Gregersen and Horwitz (2002) identified the following factors influencing the 
development of FLA: behavioral, cognitive, sociolinguistic, psycholinguistic, and 
physiological. For example, behavioral factors may include not attending classes or 
not doing homework. Aydın, Yavuz, and Yeşilyurt (2006) found that test anxiety 
was mainly provoked by language proficiency, parents’ expectations, and students’ 
attitudes toward language learning. Another study (Chamorro-Premuzic et al., 
2008) demonstrated that this constituent of FLA was determined by students’ per-
sonality, perceived levels of intelligence, and self-evaluation. Many researchers 
agree that personality significantly impacts language anxiety development (e.g., 
Gass & Selinker, 1994; Cook, 1991; Murray & Mount, 1996). For example, based 
on Cook’s assumption that some specific personality traits can either facilitate or 
inhibit the learning process, Gas and Selinker suggested that personality signifi-
cantly influences language achievement. Muray and Mount highlighted that learn-
ing habits are also connected to personality, which influences the differences 
between learners.  

In personality literature, the Big Five Personality Model includes five person-
ality dimensions, openness to experience, conscientiousness, extraversion-intro-
version, agreeableness, and neuroticism-emotional stability (Ellis, 2008). The Big 
Five personality traits were shown to influence one’s attitudes, skills, interests, and 
strategies for adapting to the environment (Burger, 2011). 

The openness to experience trait addresses how individuals perceive adven-
tures, how curious they are, and how likely they are to be involved in new activi-
ties, experiences, and emotions. Those who are low in openness are consistent and 
cautious, whereas being high in openness means being curious and inventive 
(Šafranj & Zivlak, 2019). Individuals with high openness may be unpredictable 
and lack focus, while those with low openness involve well-known activities 
(Toegel & Barsoux, 2012).  

Conscientiousness assesses the extent to which an individual is organized, self-
disciplined, follows the plans, and performs dutifully. Those who are low in consci-
entiousness are careless and negligent, while those who are high in this trait are 
organized and efficient (Šafranj & Zivlak, 2019). On the other hand, high consci-
entiousness was associated with being stubborn, while low conscientiousness was 
associated with flexibility (Toegel & Barsoux, 2012). Conscientiousness was found 
to consistently predict academic achievement (Poropat, 2009).  

Extraversion refers to the extent to which an individual seeks the company of 
other people and is talkative and sociable. Individuals with high scores in extraver-
sion are outgoing and energetic, while those with lower levels of extraversion are 
more reserved and solitary (Šafranj & Zivlak, 2019). High extraversion was associ-
ated with attention-seeking, while low extraversion indicated a reflective person-
ality (Toegel & Barsoux, 2012). 

Agreeableness refers to the extent to which an individual is cooperative and 
empathetic rather than antagonistic toward the environment (Šafranj & Zivlak, 



A.Kh. Erzhanova et al. Big Five Personality Traits and Foreign Language Classroom Anxiety 189

2019). Individuals with higher agreeableness are more likely to be naive and sub-
missive, while lower levels of agreeableness are associated with competition and 
demands (Toegel & Barsoux, 2012). Hair and Graziano (2003) reported a link 
between agreeableness, academic achievement and scholastic competence.  

Emotional stability (neuroticism) refers to the degree to which an individual 
easily suffers from unpleasant emotions, for instance, anxiety, depression, or irrita-
tion. It is also linked to the ability to control impulses (Šafranj & Zivlak, 2019). 
High neuroticism means being spontaneous and irritable, while the opposite is 
organized and steady (Toegel & Barsoux, 2012). 

A growing body of literature demonstrates a relationship between Big Five per-
sonality traits and FLA. 

Openness to experience turned out to be negatively correlated with FLA (e.g., 
Babakhouya, 2019; Gargalianou et al., 2016). These findings also overlapped with 
Chamorro-Premuzic and his colleagues (2008) and Khosravi and Bigdely (2008), 
who investigated the relationship between imagination and test anxiety. Openness 
to experience consists of intellectual and creative components, the latter including 
creativity, aesthetics, and imagination (DeYoung, 2003). Hence, test anxiety was 
found to relate to the creative component of openness. 

In recent research, the role of conscientiousness in developing FLA has been 
contradictory. For example, a few studies found a positive relationship between 
conscientiousness and FLA (e.g., Gargaliano et al., 2016; McIlroy et al., 2000), 
whereas others did not find any significant relationship between these two (e.g., 
Babakhouya, 2019). 

The influence of extraversion on FLA received substantial coverage in litera-
ture (e.g., Babakhouya, 2019; Chamorro-Premuzic & Furnhamm, 2003; Khosravi 
& Bigdely, 2008; MacIntyre & Charos, 1996). However, these findings appear to be 
contradictory. For example, Babakhouya and Chamorro-Premuzic, and Furnham 
reported that extraversion was positively related to test anxiety and fear of nega-
tive evaluation. However, Khosravi and Bigdely found no significant relationship 
between those variables. Moreover, MacIntyre and Charos reported a significantly 
negative relationship between extraversion and language anxiety.  

Agreeableness was negatively correlated with FLA (Babakhouya, 2019). The 
researcher explained that individuals with high scores in agreeableness were more 
likely to manage positive relationships and feel free to talk to others.  

Finally, there is indirect evidence for the relation between neuroticism and 
FLA. Language learning requires substantial attention and a systematic approach, 
and people with low emotional stability concentrate on their emotions and nega-
tive self-talk (De Raad & Schouwenburg, 1996). This study also suggested that 
those with high neuroticism scores are less successful in academic performance due 
to their personality characteristics, which might also influence FLA development. 
Dewaele (2002) reported significant relationships between neuroticism and FLA 
among Flemish students in English and French classes. These findings were supported 
by studies demonstrating a link between test anxiety and neuroticism (e.g., 
Babakhouya, 2019; Khosravi & Bigdely, 2008). In the same fashion, Šafranj and Zivlak 
(2019) suggested that learners with low emotional stability tend to experience more 
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anxiety in a foreign language learning context, while MacIntyre and Charos (1996) 
reported no correlation between emotional stability and FLA. 

Present Study 

The reviewed literature unambiguously links Big Five personality traits and 
FLA. The current study aims to provide a more systematic investigation of this 
relation. In contrast to other studies, we considered the FLA components inde-
pendently and proposed the following hypotheses. First, openness, agreeableness, 
and extraversion negatively predict FLA components of fear of negative evalua-
tion, test anxiety, and communication apprehension. Second, conscientiousness 
and neuroticism positively predict those FLA components. 

Method 

Participants  

Four hundred and fifty-two individuals (70 males and 382 females) aged 
between 16 and 70 (M = 27.21, SD = 11.02) participated in the study. Participants 
were recruited through social media (e.g., VK). The participants came from 30 
countries, mostly from Russia (362) and Kazakhstan (39), while others were from 
Belarus, Israel, Italy, Turkey, Ukraine, and the USA. The participants spoke, on 
average, three languages (M = 3.48, SD = 1.03, min = 1, max = 7). Since the survey 
was conducted in Russian, we ensured that all of them were fluent speakers of this 
language (self-rated proficiency in Russian was M = 4.67, SD = 1.23 out of 5). No 
other personal data except participants’ age and gender was collected. 

Procedure 

The data was collected online using a reliable survey platform 
(https://www.1ka.si/). The survey began with the consent form approved by the 
HSE University Ethics Committee. The respondents were informed that partici-
pation was voluntary and non-compensated. The survey took approximately 20 mi -
nutes. It consisted of socio-demographic questions, a language learning experience 
questionnaire, a foreign language classroom anxiety scale (FLCAS), and a ten-item 
personality measure. A language learning experience questionnaire included ques-
tions about language repertoire, age of acquisition, and language proficiency self-
assessment.  

Instruments 

Personality Traits Assessment 

Participants’ personality traits were assessed by a modified version of the Very 
Brief Measure of the Big-Five Personality Traits for Russian-speaking individuals 
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developed by Kornilova and Chumakova (2016). The original version of the assess-
ment (Gosling et al., 2003) had a list of ten pairs of adjectives (two pairs represent-
ing each personality trait). Each pair of adjectives reflected different poles of the 
personality traits, one with positive and the other with negative connotations. The 
participants were asked to rate how closely these combinations matched their per-
sonality on a 7-point Likert scale (“I view myself as...”). The assessment tool 
includes five subscales: extraversion, agreeableness, conscientiousness, neuroti-
cism, and openness to experience. 

Kornilova and Chumakova (2016) used forward-backward and dual-panel pro-
cedures to translate the questionnaire into Russian. Since the original study did 
not perform the validity checks, Kornilova and Chumakova (Ibid.) collected data 
from 397 people aged 17 to 51 (M = 24.69, SD = 5.59) to adapt an existing ques-
tionnaire and perform validity tests. The results showed that all five subscales 
demonstrate high internal consistency (� = .62, for extraversion; � = .32, for agree-
ableness; � = .81, for conscientiousness; � = .70, for neuroticism; and � = .45, for 
openness to experience). Moreover, the assessment tool possesses high external 
validity according to both absolute and relative indicators of the model fit indices 
(S-B �2(26) = 74.99, p < .001, CFI = .93, MFI = .94, RMSEA = .069). 

Foreign Language Anxiety Assessment 

Participants’ FLA was assessed by the FLCAS (Horwitz et al., 1986). This 
assessment tool measures an individual’s level of anxiety when learning a foreign 
language. The questionnaire consists of 33 5-Likert scale items constituting three 
sub-scales: test anxiety, communication apprehension, and fear of negative evalua-
tion. Nine questionnaire items (2, 5, 8, 11, 14, 18, 22, 28, 32) were reverse coded. 
The scores range lies between 33 and 132 points; the results obtained by scoring all 
33 items were summarized to obtain the FLA total score. The higher FLA scores 
indicated the higher levels of anxiety experienced by participants. The FLCAS is 
the most reliable and valid instrument for measuring FLA (Aida, 1994; Cheng et 
al., 1999). The FLCAS demonstrated high internal consistency (� = .93; Horwitz, 
1986). The construct validity checks were also performed. The FLCAS was found 
to correlate with the Trait scale of the State-Trait Anxiety Inventory (r = .29, 
p = .002; Spielberger et al., 1983) with the Personal Report of Communication 
Apprehension (r = .28, p = .063; McCroskey, 1970); with the Fear of Negative 
Evaluation Scale (r = .36, p = .007; Watson & Friend, 1969); and with the Test 
Anxiety Scale (r = .53, p = .001; Sarason, 1978).   

Results 

Descriptive Statistics 

Before proceeding with the analysis, the data normality checks were performed. 
The original data was found to be not normally distributed; therefore, we applied 
the Box-Cox transformation for the data (Box & Cox, 1964). This family of power 
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transformations allows us to identify the best transformation based on the value of 
	 to normalize the data. The transformation was applied to all research variables 
with the corresponding value of 	. Further analysis will be based on the normalized 
data. Table 1 illustrates the descriptive statistics (means and standard deviations) 
and the Pearson correlations between the research variables. The table reveals that 
the strongest negative and statistically significant relations were found between 
the components of Big Five traits: neuroticism and extraversion (r = �.137, p < .01); 
conscientiousness and agreeableness (r = �.299, p < .01); conscientiousness and 
openness to new experience (r = �.383, p < .01). 

Finally, a positive association was found between the components of FLCAS 
and the Big Five traits. Fear of negative evaluation was positively related to agree-
ableness (r = .092, p < .05) and negatively related to extraversion (r = �.195, p < .01) 
and openness to new experience (r = �.199, p < .01). Communication apprehension 
was negatively related to extraversion (r = �.263, p < .01) and openness to new 
experiences (r = �.204, p < .01). Test anxiety was also found to be negatively cor-
related with extraversion (r = �.195, p < .01) and openness to new experiences 
(r = �.223, p < .01).  

Big Five Personality Traits Predicting Fear of Negative Evaluation 

To test the first hypothesis, linear regression analysis was performed with Big 
Five personality traits as predictors and the fear of negative evaluation as an out-
come. Table 2 presents the results of this regression analysis. It was found that four 
personality traits significantly predicted the fear of negative evaluation: positive 
prediction by neuroticism (
 = .019, p < .001), negative prediction by openness 
(
 = �.059, p < .001), and extraversion (
 = �.162, p < .001). Predictions by con-
scientiousness and agreeableness were not significant. 

 M SD 1 2 3 4 5 6 7

1. Neuroticism 2.99 1.14 —       

2. Agreeableness 3.15 1.16     .057 —      

3. Extraversion 3.37  .88  �.137**  �.039 —     

4. Openness 4.02 1.11  �.016     .016  �.023 —    

5. Conscientiousness 4.42 1.01  �.055  �.299**     .106*  �.383** —   

6. Fear of negative 
evaluation

39.68 12.31     .212**     .092*  �.195**  �.199** �.015 —  

7. Communication 
apprehension

39.14 13.46     .216**     .063  �.263**  �.204** .013 .864** —

8. Test anxiety 8.19 2.98     .162**     .017  �.195**  �.223** .080 .720** .728**

* p < .05, ** p < .01, *** p < .001.

Table 1 
Means, Standard Deviations, and Correlations between the Research Variables (n = 452)
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Big Five Personality Traits Predicting Communication Apprehension 

To test the second hypothesis, linear regression analysis was performed with Big 
Five personality traits as predictors and communication apprehension as an out-
come. Table 3 presents the results of this regression analysis. The finding demon-
strated that three personality traits significantly predicted communication appre-
hension: positive prediction by neuroticism (
 = .184, p < .001) and negative pre-
diction by extraversion (
 = �.235, p < .05) and openness (
 = �.192, p < .001). 
Predictions by agreeableness and conscientiousness were not significant. 

Big Five Personality Traits Predicting Test Anxiety 

Finally, linear regression analysis was performed to test the third hypothesis 
with Big Five personality traits as predictors and the test anxiety as an outcome. 

Table 2 
Results of Linear Regression Analysis between Big Five Personality Components  

and Fear of Negative Evaluation (N = 452)

Predictor Estimate SE t p
Stand. 

Estimate

95% Confidence 
Interval

Lower Upper

Neuroticism     .305*** .072    4.229 .000       .019       .163       .446

Agreeableness     .119 .082    1.441 .150       .068    �.044        .282

Extraversion  �.349*** .097  �3.587 .000    �.162    �.541    �.158

Openness  �.384*** .089  �4.328 .000    �.059    �.558    �.209

Conscientiousness  �.135 .116  �1.167 .244    �.209    �.363        .093

Table 3 
Results of Linear Regression Analysis between Big Five Personality Components  

and Communication Apprehension (N = 452)

Predictor Estimate SE t p
Stand. 

Estimate

95% Confidence 
Interval

Lower Upper

Neuroticism     .373*** .090    4.129 .000       .184       .195       .550

Agreeableness     .136 .104    1.313     .190       .061    �.068        .339

Extraversion  �.643*** .122  �5.265 .000    �.235    �.883    �.403

Openness  �.449*** .111  �4.039 .000    �.192    �.667    �.230

Conscientiousness  �.040 .145  �0.276 .782    �.014    �.326       .245

* p < .05, ** p < .01, *** p < .001.
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Table 4 shows results of this regression analysis. The results demonstrated that 
three personality traits significantly predicted the test anxiety: positive prediction 
by neuroticism (
 = .143, p < .01) and negative predictions by extraversion 
(
 = �.182, p < .001) and openness (
 = �.193, p < .001). Predictions by agreeable-
ness and conscientiousness were not significant. 

Overall, the results demonstrated that openness, neuroticism, and extraversion 
were significant predictors for all components of FLCAS. Agreeableness and con-
scientiousness did not significantly predict any components.  

Discussion 

This study aimed to identify personality traits that contribute to the develop-
ment of FLA. The results of the current study demonstrated that three out of five 
personality traits predicted all three FLA components. These are emotional stabil-
ity/neuroticism, extraversion, and openness to experience. Agreeableness and con-
scientiousness did not reveal any predictive power of FLA components.  

Openness to Experience 

We found that openness to experience negatively predicted fear of negative 
evaluation, test anxiety, and communication apprehension. These findings can be 
explained by the fact that individuals high in openness are intellectually curious. 
Openness to new experiences is associated with openness to sensations and emo-
tions and engagement with information (DeYoung et al., 2012). Instead of fear of 
being negatively evaluated by others, individuals with high openness embrace the 
challenge of expressing themselves in a foreign language. Hence, these learners are 
eager to learn and are excited about learning opportunities. These individuals are 
considered forethought and intelligent (De Raad & Schouwenburg, 1996), which 

Table 4 
Results of Linear Regression Analysis between Big Five Personality Components  

and Test Anxiety  (N = 452)

Predictor Estimate SE t p
Stand. 

Estimate

95% Confidence 
Interval

Lower Upper

Neuroticism     .188** .060    3.141 .002       .143       .071       .306

Agreeableness     .028 .069    0.402 .688       .019    �.108       .163

Extraversion  �.324*** .081  �3.988 .000    �.182    �.483    �.164

Openness  �.294*** .074  �3.982 .000    �.193    �.439    �.149

Conscientiousness     .051 .097    0.530 .597       .027    �.139       .241

* p < .05, ** p < .01, *** p < .001.
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might also explain the lack of test anxiety. They enjoy working with semantic and 
abstract information (DeYoung et al., 2007). These individuals can properly pre-
pare for examinations and take pleasure from the process rather than the anxiety 
about failing. We can also speculate that openness to experience may negatively 
predict communication apprehension due to the opportunities social interactions 
bring. For individuals high in openness, learning a foreign language may be a colos-
sal opportunity to broaden their minds and explore new things while travelling, 
reading social media, and exchanging ideas with people from other language back-
grounds.  

Extraversion 

Further, we found that extraversion negatively predicted all three components 
of FLA. These findings could be explained by the fact that extroverted individuals 
are more talkative, and communication is essential to their lives. It is easier for peo-
ple with higher levels of extraversion to connect with peers and teachers. As a 
result, individuals with high extroversion might feel more comfortable practicing a 
foreign language and, therefore, experience less communication apprehension.  

When it comes to fear of negative evaluation and test anxiety, the negative pre-
diction of extraversion might be explained by the positive mindset of these individ-
uals (Gargalianou, 2015). This optimism may influence less fear of negative feed-
back and the examination context. We also speculate that extroverts may have a 
more positive self-image that supports them during evaluation. These findings 
align with a study by Brown, Robson, and Rosenkjar (2001). They found that peo-
ple with high extroversion were generally less anxious than those with lower 
scores. It was suggested that extraversion was associated with a communication-
oriented context, making learning a language more comfortable. However, 
Dewaele (2013) reported only a moderate relationship between this personality 
trait and foreign language classroom anxiety. More specifically, it was only found in 
one sub-group. The present study suggests that extraversion is the strongest signif-
icant predictor among other personality traits for all FLA components.  

Neuroticism 

We also found neuroticism to be a positive predictor of all three components of 
FLA. A possible explanation of this finding comes from an observation that people 
with high neuroticism tend to be more irritable and lack impulse control 
(Chamorro-Premuzic & Furnham, 2003). Regarding fear of negative evaluation, 
we speculate that these characteristics might lead to an inadequate reaction to pos-
sible minor corrections of mistakes. Even when appropriately communicated, the 
feedback might be perceived poorly. For communication apprehension, lacking 
impulse control makes social interactions more challenging since the anxious state 
becomes evident to an interlocutor. It might increase the fear connected to the 
communication context if it is hard to avoid negative emotions when speaking a 
foreign language. 



196 А.Х. Ержанова и др. «Большая пятерка» и языковая тревожность 

Concerning test anxiety, irritability and lack of impulse control might distract 
a learner while completing a language test, not letting them concentrate on specific 
tasks. Being high in neuroticism may also lead to being worried about making mis-
takes in a foreign language learning context. This explains the predictive nature of 
neuroticism for both test anxiety and fear of negative evaluation. A focus on poten-
tial mistakes and misunderstandings distracts learners from the actual learning and 
increases their anxiety levels. Fear of negative evaluation and test anxiety may also 
be connected to low self-esteem (Marlar & Joubert, 2002). These findings were 
supported by Dewaele (2013), revealing a significant link between neuroticism and 
foreign language classroom anxiety. It is worth noting that this relationship was 
found for adult learners in the second, third, and fourth languages.  

Some of the characteristics associated with high neuroticism are self-conscious-
ness, vulnerability, and even hostility (Barrick & Mount, 1991). These traits may 
be the ground for communication apprehension. Moreover, Eysenck and Eysenck 
(1975) also revealed that individuals with high neuroticism tend to have low self-
respect, which may be a barrier to social conduct.  

Agreeableness  

According to the study results, agreeableness did not predict any of the FLA 
components. These findings are consistent with the studies conducted by 
Babakhouya (2019), Chew and Dillon (2014), and Asmali (2017). Interestingly, 
the study by Chamorro, Ahmetoglu, and Furnham (2008) revealed a negative rela-
tionship between test anxiety and agreeableness. Bialayesh and colleagues (2020) 
also found a significant positive relationship between agreeableness and language 
anxiety. Based on the results of this study, we speculate that even though agree-
ableness as a personality trait may be beneficial in a social context, it does not pre-
dict foreign language anxiety due to its complexity and specific contexts of learn-
ing grammar rules and training in correct pronunciation.  

Consciousness  

It should also be highlighted that conscientiousness, according to the results of 
this study, did not predict any components of FLA. These findings contradicted the 
previous research suggesting that there was a negative relationship between test 
anxiety, in particular, and conscientiousness (Chamorro-Premuzic et al., 2008). A 
few studies (e.g., Blickle, 1996; Poropat, 2009; De Raad & Schouwenburg, 1996) 
revealed a correlation between conscientiousness and academic achievement. This 
could be explained by the fact that more conscientious learners are more inclined 
to set goals and make efforts in the foreign language learning process. According to 
Šafranj and Zivlak (2019), individuals with higher levels of conscientiousness are 
more likely to experience language anxiety since they are more worried about an 
impression they make. Although conscientiousness is connected to academic 
achievement, we suggest that it may not play a predictive role in any of the FLA 
components. We could speculate that being conscientious and responsible and get-
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ting ready for exams and lessons does not always help to overcome foreign language 
anxiety. One can do their best to learn the rules and vocabulary and still fail when 
talking to someone in a foreign language or taking a language exam.  

Limitations 

The current research has some limitations. First, we used self-reported scales to 
measure FLCAS and the Big Five when collecting the data. This could lead to inac-
curacy of measurements since some respondents may have tendencies to give 
socially desirable answers. Second, we did not control for a language as an inde-
pendent variable that a respondent is learning. The levels of FLCAS may vary 
depending on the specific language or language group. Third, the study’s findings 
might be compromised by cultural bias. Note that we recruited a Russian-speaking 
sample only. Based on the reviewed literature, the levels of FLCAS might vary 
across cultures. Therefore, future studies need to consider the cultural context and 
compare the levels of FLCAS among different cultures.  

Conclusion 

The results of this study provided additional evidence about personality traits 
that could predict FLA. Based on these findings, we propose several practical 
implementations. Knowing the predictive nature of students’ emotional stability 
helps teachers create an anxiety-free learning environment. For this purpose, for 
example, teachers should pay special attention to the difficulty levels of given 
tasks. A suitable level of difficulty will allow students who are high on neuroticism 
to acquire greater confidence in their knowledge, which would reduce the level of 
anxiety. 

In addition, understanding the personality traits could allow teachers to control 
students’ levels of FLA more flexibly. Based on these findings, tutors may individ-
ually choose the assessments and evaluation instruments, reflecting a student’s 
personality. For example, for individuals with higher levels of extraversion, group 
work in a classroom that requires interaction with other students may be more 
suitable. 

Further, we found that conscientiousness did not predict FLA at all. This raises 
the question about the nature of the interaction between conscientiousness and 
FLA. In further research, we plan to test the mediating effect of FLA on the link 
between conscientiousness and academic achievement. 

The research on the sources of FLA is beneficial for both learners and teachers 
because higher levels of anxiety might lead to weak performance and/or skipping 
lessons (Dewaele & Thirtle, 2009). Further research should focus on the other fac-
tors that account for FLA development to decrease the levels of anxiety among 
learners.  
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